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Executive Summary

1. What is this policy about?

At Haberdashers’ Academies Trust South our main aim is to ensure that all children feel happy, safe, and
cared for while they are at school, so they can learn well and prepare for their future.

We believe that everyone in our school community—children, staff, and families—plays an important role in
creating a calm and respectful environment where learning can take place without disruption. When
children feel secure and supported, they are more able to concentrate, develop their skills, and achieve their
best.

This policy covers how we aim to promote a positive culture in our schools for all our young people and also
explains how we respond to behaviour that impacts the learning of others.

2. Who is this policy for?

This policy is relevant to:

e  Parents/guardians
Children/young people
Staff
Governors

Any additional services working with our young people/children

3. What does this policy mean for pupils and families / staff?

Setting out our principles in this policy helps everyone understand the expected learning behaviours in our
classrooms and the approaches the school might make if behaviour impacts the learning of others.

Each school will apply its own culture for learning policy following the principles and approaches described in
this document including their own responses to behaviour that impacts the school environment or learning
and safety of a pupil or others.

The policy outlines the approaches our schools will take to incidents of a serious nature including the use of
internal out of circulation or fixed term suspensions, managed moves and off-site directions.

4. How is the policy used in practice?



Having clear and consistent expectations, helps create a calm and positive environment where children can
learn and feel confident. The policy supports staff and students in creating this environment and also makes
it clear to everyone how the school will respond when behaviour impacts the learning of others including if a
serious incident is involved.

5. What should pupils, guardians or staff do if they need help or have a concern?

This policy should be looked at together with the Culture for Learning Policy for the individual school. Any
further support, questions or concerns should be raised with the school in the first instance. In secondary
schools this could be with the Head of Year/Hub or the senior leaders responsible for pastoral. In primary
schools this could be the class teacher or phase leader. Any concerns regarding external suspensions should
be raised with the Principal.

6. Where to access further information
Further information can be found on the individual school’s website.
The following documents from the Department for Education may be useful:

e School exclusions: quide for parents - GOV.UK

e Suspension and permanent exclusion guidance

e Arranging Alternative Provision - quide for LAs and schools

Scope

This is an aligned policy. The principles set out at the start apply to all our schools and to all our staff. The
specific school policy can also be found on the school website.

Principles

These principles should be read in conjunction with the principles set out in our approach to bullying as well
as our SEND, Equity, Equality, Diversity and Inclusion strategy.

Rationale

At the Haberdashers’ Academies Trust South, we aim to ensure that all our pupils are happy and safe at school
so that they can flourish and be successful in their future lives. For this to happen all pupils and staff have the
right to learn and teach within a supportive, disruption free environment. Every one of us has a responsibility
to ensure that we uphold this standard and create a positive culture for learning for all our pupils and staff.
An effective culture for learning must be in place for high quality teaching learning to take place and for
children to reach their potential.

In our schools we have high expectations for the learning culture for all pupils, and these are reinforced
through our core values of aspiration and achievement, self-discipline, personal responsibility and mutual
respect.

Our focus will be on fostering the development of positive behaviours and where standards fall short, we will
act swiftly to ensure that any behaviour impacting on the learning culture is identified and supported.

Implementation


https://www.gov.uk/government/publications/school-exclusions-guide-for-parents
https://assets.publishing.service.gov.uk/media/66be0d92c32366481ca4918a/Suspensions_and_permanent_exclusions_guidance.pdf
https://assets.publishing.service.gov.uk/media/67a1ee367da1f1ac64e5fe2c/Arranging_Alternative_Provision_-_A_Guide_for_Local_Authorities_and_Schools.pdf

Each of our schools has its own culture for learning policy. However, each is expected to adhere to statutory
guidance related to behaviour, suspensions and permanent exclusions and alternative provision. This
includes any placements considered a formal direction. This framework outlines the principles which
underpin these policies. It is formed of three parts:

e Part 1: Culture

e Part 2: Promoting positive culture for learning

e Part 3: Responding to behaviour which impacts the learning environment
e Part 4: Responding to incidents of a serious nature

Part 1: Culture

The culture that we foster within our schools is critical to ensuring a positive learning environment. Positive,
fully inclusive relationships are central to this. Schools with a fully inclusive culture ensure that values remain
at the forefront of everything they do and that these are communicated often. Staff and students feel
supported, safe, cared for and known as individuals. There is a high level of trust, and schools work in
partnership with parents/guardians.

Leaders in these schools are great role models for other staff and students and have the highest of
expectations for themselves and each other.

In all our schools we strive to create the positive culture described above.

We recognise that transition points can be difficult. We manage these times carefully to ensure maximum
support, particularly for vulnerable pupils.

Part 2: Promoting a positive culture

Great teaching and clear expectations will provide a secure framework for promoting a positive culture.
Maintaining consistency and high standards ensures that everyone feels safe. It is therefore important that
any Culture for Learning policy is clearly understood and easily applied. Securely delivering our Haberdashers
Principles in every classroom, every day, is critical to securing positive learning environments and classroom
culture.

Our approach to positive behaviour starts with high expectations and the explicit teaching of learning
behaviours. These could include the following:

e Establishing and maintaining positive meaningful relationships with pupils

e Establishing positive relationships between pupils

e Communicating with respect and courtesy within the school community

e Ensuring high expectations of ALL pupils

e Ensuring all pupils feel that they are valued, have a sense of belonging and see themselves as an
integral part of the school community

e Explicit teaching and modelling of social and emotional behaviours to support pupils in understanding
their emotional responses and enable self-regulation

e All members of the school community conducting themselves in a safe and responsible manner at all
times

e Seeking and valuing the voices of our pupils and parents/guardians
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Within this, each of our schools has identified its own ‘non-negotiables’ and has communicated the rationale
for these to all stakeholders. They should be displayed clearly for all to see. They will be fair to everyone and
consistently applied but with due regard for any reasonable adjustments which may be needed.

Part 3: Responding to behaviour that impacts the learning environment

Each school will apply its own culture for learning policy in responding to behaviour where it impacts on the
school environment or learning and safety of self and others. Their policy will reflect their context.

However, there is an expectation that each policy will include the following approach:

Language within the policy will be positive and will not use terminology such as ‘binary’ or ‘zero
tolerance’.

An understanding that some pupils will find self-regulation more challenging than others. They will be
supported with reasonable adjustments where appropriate. Reasonable adjustments will be
considered on an individual basis and in line with guidance without compromising expectations for all
as referenced in Section 2 and in line with our statutory safeguarding duties.

A graduated approach to supporting pupils who find it difficult to meet expectations. This approach
will include all key stakeholders (including the SENDCO where appropriate) and will be supported by
a staffing structure which enables senior leaders to have a holistic overview. In this way the right
support is implemented at the right time in a connected and deliberate way;

An approach which puts the voice of the pupil as an integral part of the process of support and decision
making.

A graduated approach to sanctions which is time specific, and which supports pupils to meet
expectations and have access to timely additional support where needed,;

A prioritisation of the restorative approach between pupils and staff or pupils and pupils to enable
individuals to identify how to address any challenges that might be impacting on a positive learning
culture and to be supported to do so.

A strong partnership with parents/guardians to work collaboratively to support our pupils to reach
our expectations. Our starting point is that parents / guardians will be informed of any serious
incidents unless there is a very good reason for them not to be. In this case agreement should be
sought from the CEO not to inform parents/guardians.

Engagement with external agencies / other schools as and when required. For rare emergency
incidents police involvement may be required. This will be handled sensitively and carefully and the
CEO must be informed if such a situation has occurred. For serious incidents which are not
emergencies, the Schools Liaison Officer should be informed, where one is allocated. Decisions
regarding police involvement in such incidents should involve discussion with relevant parents
/guardians.

Part 4: Responding to incidents of a serious nature

It may sometimes be necessary to exclude a pupil from a lesson or from school. This should be rare,
and statutory guidance must be followed. Our schools will try to avoid lengthy suspensions or
protracted periods of time out of lessons / school. This often causes additional challenges.

The use of exclusion as a sanction will be graduated, except in the case of a serious one-off incident.
All exclusions are accompanied by a reintegration meeting. It is vital that parents / guardians are
included in such a meeting and every effort should be made to support their attendance. These
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meetings are also graduated, with a more senior member of staff leading them on each occasion. Any
re-integration from a final warning exclusion should be led by the Principal.

The provision of an internal ‘exclusion’ room can be beneficial. Where these are in place, meaningful
work must be provided so that pupils do not fall behind in their learning. Sometimes these are used
as a neutral act, in providing time for a pupil to write a statement or calm.

Each of our schools is involved with Local Authority Managed Move protocols but we are mindful of
the need to be proactive with the use of these if they are genuinely to avoid a further or permanent
exclusion.

Our schools may issue a formal off site direction to improve behaviour. This will be rare but if this is
the case, they will follow statutory and Trust guidance, and will set out clearly in their own behaviour
policies, the process for implementing this decision.

All our schools monitor behaviour and exclusion data on a regular basis. This helps us to be proactive
in supporting pupils before their behaviour becomes habit forming and in ensuring that any
concerning patterns, such as the over representation of groups, are addressed proactively. The
analysis of such data can enable us to understand why a pupil is (or appears to be) experiencing
persistent challenges in meeting expectations. The reasons are many and varied and can include
factors such as undiagnosed need and wider contextual circumstances. It is our responsibility to
understand these causes so that we can support every pupil to be the best version of themselves.

On extremely rare occasions pupils may need to be restrained for their own safety and that of others.
Our schools follow the DfE Restrictive Intervention guidance.
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