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Rationale 
Guidance 

At Haberdashers’ Academies Trust South, we believe that all children deserve the care and support they need 
to have the best start in life. Children learn and develop at a faster rate from birth to five years old than at any 
other time in their lives, so their experiences in early years have a major impact on their future life chances. A 
secure, safe, and happy childhood is important in its’ own right. High-quality early education and care provide 
the foundation children need to fulfil their potential (Early years foundation stage statutory framework for 
group and school-based providers, DfE September 2025). 

Within the Trust, the Early Years Foundation Stage is viewed as a distinctive phase of education which 
integrates the care and education of our youngest children. We believe that all children are unique and bring 
with them a diverse range of previous experiences and learning which must be acknowledged and built upon. 
It is vital that parents and guardians are valued as children’s first educators and that they are active partners 
in their child’s school education. 

From the moment a child steps into a Haberdashers’ EYFS classroom, they are met with endless opportunities 
to develop them into independent, confident and happy learners. All settings have extremely knowledgeable 
and dedicated staff who work collaboratively with others across the Trust to ensure a carefully planned 
continuous provision is provided for every individual, with a focus on our Trust values. 

Scope 

The intended scope of this policy is for all Haberdashers’ Academies Trust South primary schools and Early 
Years Foundation Stage settings. 

Aims 

Our EYFS policy is directly related to our Trust’s vision, values and curriculum statement. It documents further 
aims and strategies we employ in order to address the four overarching statutory principles of EYFS.  

The EYFS offer made in each of the schools is based on the following principles, which will establish the 
foundations that underpin all future learning:  

• every child is a unique child, who is constantly learning and can be resilient, capable, confident and 
self-assured;  

• children learn to be strong and independent through positive relationships;  
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• children learn and develop well in enabling environments, in which their experiences respond to their 
individual needs and there is a strong partnership between practitioners and parents and/or 
guardians;  

• children develop and learn in different ways and at different rates. 

Purpose:   

• To support children in becoming competent and confident learners. 
• To provide a safe and stimulating learning environment in which creativity and expressiveness are 

valued. 
• To provide a broad and balance curriculum for every child. 
• To offer a structure for learning that has a range of starting points, content that matches the needs of 

young children and activity that provides opportunities for learning both indoors and outdoors.  
• To provide a rich and stimulating environment.  
• To involve parents and guardians with their child’s learning 

 

Implementation 

Legislation 

This document also complies with our funding agreement and articles of association 

This policy is based on the requirements set out in the Early Years Foundation Stage Statutory Framework for 
Group and School-Based Providers, DfE September 2025 

We believe that all children deserve an education rich in wonder and memorable experiences that allows 
children's natural creativity and curiosity to flourish, alongside the purposeful acquisition of skills and 
knowledge. We believe that an education that does all of this gives children the best chance to become well-
rounded, happy individuals, ready to succeed in an ever-changing world.  

We recognise the importance of giving our children the best possible start to their education by planning and 
implementing teaching and learning opportunities that supports them in reaching their full potential. We 
know that our children enter the Nursery and Reception classes with varied life experiences, and we aim to 
plan teaching and learning opportunities accordingly to address this.  

Home school relationships are something that we value. We work closely, supporting all our families and do 
our best to build a strong foundation, from the very beginning. We believe that when these relationships are 
well developed and children see their adults working closely, in a positive way with their school, this then 
enables them to develop to the best of their ability. 

In order to give each child the best possible experience in their earliest years with us, each school will:  

• Provide an ambitious curriculum, based on the Early Years Foundation Stage statutory 
framework, across the seven areas of learning (detailed below). 

• Provide a positive, supportive environment where children feel safe and secure to learn;  
• Promote and develop personal, social and emotional well-being;  
• Encourage the development of self-confidence and positive self-awareness;  
• Promote equality of opportunity and anti-discriminatory practice. 
• Provide early intervention for those who need additional support. 

https://assets.publishing.service.gov.uk/media/68c024cb8c6d992f23edd79c/Early_years_foundation_stage_statutory_framework_-_for_group_and_school-based_providers.pdf.pdf
https://assets.publishing.service.gov.uk/media/68c024cb8c6d992f23edd79c/Early_years_foundation_stage_statutory_framework_-_for_group_and_school-based_providers.pdf.pdf
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• Work in partnership with parents, guardians and, where needed, outside agencies. 
• Plan challenging learning experiences and use a wide range of teaching strategies for all our 

children, based on the individual needs and learning styles of the child. 
• Place speech, language and communication at the heart of learning;  
• Provide a rich and stimulating environment, including challenging, exciting and imaginative indoor and 

outdoor learning environments;  
• Provide opportunities for our children to engage in adult- led learning and self-initiated 

learning. 
• Plan and adapt an exciting and challenging curriculum based on our observations of 

children’s needs, interests and stages of development across the seven areas of learning. 
• Embedding fundamental values and a growth mindset to teach children a sense of self and 

belonging; enabling them to learn and stay true to the values that make people good citizens 
of the 21st century and lifelong learners. 

 

Curriculum 

Our early years setting follows the curriculum as outlined in the latest version of the EYFS statutory framework 
that applies from September 2023. 

The EYFS framework includes 7 areas of learning and development that are equally important and inter-
connected sections. The prime areas are seen as particularly important for igniting curiosity and enthusiasm 
for learning, and for building children’s capacity to learn, form relationships and thrive. 

Learning and development is categorised into three Prime Areas of learning: 

• Communication and Language 
- Listening, attention and understanding 
- Speaking 

• Physical Development 
- Gross motor skills 
- Fine motor skills 

• Personal, Social and Emotional Development 
- Self-regulation 
- Managing self 
- Building relationships 

 
The prime areas are strengthened and applied through four Specific Areas of learning: 

• Literacy 
- Comprehension 
- Word reading 
- Writing 

• Mathematics 
- Numbers 
- Numerical patterns 

• Understanding the World 
- Past and present 
- People, culture and communities 
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- The natural world 
• Expressive arts and design 

- Creating with materials 
- Being imaginative and expressive 
-  

Achievement of these prime and specific areas of learning is through the Characteristics of Effective Learning: 
 

• Playing and Exploring - children investigate and experience things, and ‘have a go’; 
• Active Learning - children concentrate and keep on trying if they encounter difficulties, and enjoy 

achievements; and 
• Creating and Thinking Critically – children have and develop their own ideas, make links between 

ideas and develop strategies for doing things 
 

Personal, Social and Emotional Development 
These outcomes focus on children learning how to work, play, co-operate with others and function in a group 
beyond the family. They cover important aspects of personal, social, moral and spiritual development 
including the development of personal values and an understanding of themselves and of others.  

Communication and Language.  
These outcomes cover important aspects of language development and provide the foundation for literacy. 
The Early Years Policy places a strong emphasis on children’s developing confidence and skills in expressing 
themselves in a range of situations and their competence in talking and listening and in becoming readers and 
writers. 

Physical Development.  
Physical development is implicit in all areas of the Early Years Programme. Teaching concentrates on 
developing the children’s physical control, mobility, awareness of space and manipulative skills in indoor and 
outdoor environments. Positive attitudes are encouraged towards a healthy and active way of life, and 
towards healthy choices in food.  

Literacy 
Children are encouraged to link sounds and letters and to begin to read and write. Children are encouraged to 
access a wide range of stories and non-fiction texts, which are frequently used to inspire storytelling, role play 
and activities across all areas of learning.  

Mathematics 
These outcomes cover important aspects of mathematical understanding and provide the foundation for 
numeracy. They focus on achievement through practical activities and are using and understanding language 
in the development of simple mathematical ideas. 

Understanding the World 
This area of learning and enquiry focuses on developing the children’s knowledge and understanding of their 
environment, other people and features of the natural and man-made world. It provides a foundation for 
historical, geographical, scientific and technological learning. 

Expressive arts and design 
This area focuses on the development of children’s imagination and their ability to communicate and to 
express ideas and feelings in creative ways. None of these areas can be delivered in isolation from the others. 
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They are equally important and depend on each other. All areas are delivered through a balance of adult led 
and child-initiated activities. 

Play in the EYFS 
Play underpins our Early Years. Through play, children develop language skills, their emotions and creativity, 
social and intellectual skills. For most children their play is natural and spontaneous although some children 
may need extra help from adults. Play takes place indoors and outdoors and it is in these different 
environments that children explore and discover their immediate world. It is here they practise new ideas and 
skills; they take risks, show imagination and solve problems on their own or with others. The role that adults 
have is crucial. They value play and provide safe but challenging environments that support and extend 
learning and development.  

Our EYFS operates on a free flow system. We recognise that teaching can take place at all times of the day 
through directed teaching sessions, through times of play, as well as both inside and outside the classroom. 
We encourage all of these. We strive to make our environments enticing to children and encourage our staff 
and volunteers to seize every opportunity for teaching. Children have daily opportunities to learn and play 
outdoors in all but the most extreme weather conditions. Weekly and daily planning formalise this and aim to 
ensure a balance of formal and informal learning. Staff are encouraged to think carefully about their questions 
and interventions in children’s learning, in order to optimise this. Learning should be personalised by building 
on the child’s interests and involving them fully in reflecting on what they have learned and how they may 
build on their skills 

Text Rich Learning 
Learning in Nursery and Reception is done through rich text choices. Teachers plan using quality core texts, 
linking all areas of learning to their chosen book. The children are immersed in the book through a variety of 
enhancements and activities. Children’s learning is linked to the core text which encourages each child to be 
fully engrossed, enthusiastic, excited to learn and mostly, installing a love of learning. Hook experiences are 
planned for at the beginning of each new term and normally end with inviting parents and guardians in to 
work alongside their child, reflecting on new skills learnt and sharing completed projects/work. 

Planning  

A variety of adult led and child-initiated activities are used to help develop children’s learning. On going in the 
moment observations are used to find out about their interests, and this helps to make the activities in class 
relevant and interesting to the children, as well as developing their progress in all areas of learning. Whole 
class focus groups are planned for each week, along with carpet sessions, to ensure that the focus groups 
match the learning needs of the children. The expectations of planning are as follows:  

• It must be completed weekly, evaluated daily/each session and where appropriate, adapted to meet 
the needs of the children. 

• It must cover all areas of learning and development, both inside and outside, and that detail is 
provided to explain the skill being taught.  

• Adults and focus children must be named on planning, both during adult led activities and carpet 
sessions to ensure that all adults in the room are aware of the focus and which children may need 
additional support or extending in their learning.  

• Planning objectives should be taken from the Early Years Outcomes document and activities should 
be skill based rather than task based, although where specific knowledge is also part of the objective, 
this should also be taught.  

• Interventions for children identified on the provision map must also be planned for. 
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• Phonics must be planned for in Reception (from September). Preparation for phonics sessions must 
also be planned in Nursery during the summer term) 

Monitoring and evaluation 

Assessment, Recording and Reporting 

Ongoing assessment is an integral part of the learning and development processes. Staff observe pupils in 
the moment to identify their level of achievement, interests and learning styles. These observations and on 
going professional conversations are used to shape future planning. Staff also consider observations shared 
by parents and/or guardians. 

When a child is aged between 2 and 3, staff review their progress and provide parents and/or guardians with 
a written summary of the child’s development in the 3 prime areas. This ‘progress check’ highlights the areas 
in which a child is progressing well and the areas in which additional support is needed. 

Teachers deliver the statutory Reception Baseline Assessment for all children entering Reception. The 
Reception Baseline Assessment is a means of collecting information about a child's development or 
attainment at the point at which they enter Reception. Children will therefore complete their Baseline 
Assessment, one to one with the teacher, within the 6 weeks of starting in Reception. The assessment is 
delivered using a play-based approach. The Reception Baseline Assessment will provide the basis for 
measuring the progress of children from the start of Reception to the end of Year 6. 

Throughout the Reception year teachers will complete an Early Years Foundation Stage Profile for each child. 
Reception teaching and learning relates to the seven areas which address children’s physical, cognitive, 
linguistic, social and emotional development, this is directly related to the EYFS Profile. The EYFS profile 
consists of ongoing observations, and discussions with parents and/or guardians, and is used to measure a 
‘Good Level of Development’ The Government has set out how a Good Level of Development (GLD) is to be 
used as a measure of children’s achievement at the end of the Early Years Foundation Stage. Children are 
defined as having reached a good level of development at the end of the EYFS if they have achieved the 
expected level in the early learning goals in the prime areas of learning (personal, social and emotional 
development; physical development; and communication and language) and the early learning goals in the 
specific areas of mathematics and literacy. 

Pupils are assessed against the 17 early learning goals (ELGs), indicating whether they are: 

• Meeting expected levels of development (expected) 
• Not yet reaching expected levels (emerging) 

Every parent and guardian receives a report at the end of an academic year with the results of the profile 
shared with parents and/or guardians for their child against the Early Learning Goals and teachers report on 
the child’s progress against the Characteristics of Effective Learning 

The profile is moderated internally (referring to the Development Matters guidance) and in partnership with 
other local schools, to ensure consistent assessment judgements. EYFS profile data is submitted to the local 
authority 

Working with parents 

We recognise that children learn and develop well when there is a strong partnership between staff and 
parents and/or guardians.  Parental involvement in their child’s learning is vital, and we value the 
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information and support that parents and guardians can bring in helping build a picture of their child’s 
abilities and needs. We aim to provide a setting in which children and adults alike feel safe, secure and 
comfortable. The EYFS team work hard to provide a calm and inviting environment for the children and are 
flexible and available for both the child and parent or guardian to discuss any concerns that they may have. 
Some schools may organise a home visit prior to the child starting school, to start getting to know them in 
their home environment. 

Parents and/or guardians are kept up to date with their child’s progress and development in a variety of 
ways, including: 

• Attending stay and play sessions at the start of the year. 
• An invitation to two Parents Evenings consultations across the academic year in both Reception and 

in Nursery. 
• A school report at the end of the academic year when children are due to move up into a new class. 
• We have an ‘open door’ policy across our department where teachers are always available at the door 

if parents or guardians need to have a “quick” word about their child or alternatively parents and 
guardians are invited to make an appointment to see the class teacher if they wish to discuss their 
child’s development, progress or wellbeing. 

‘Stay and Play’ 
Both the Nursery and Reception classes provide opportunities for parents and guardians to come and spend 
some time in their child’s class, working on chosen activities together and exploring the environment. It is a 
time where they can play with their child, get to know their classroom and explore the areas in which they 
enjoy playing and learning in. It also gives them time to look at their child’s work with them and discuss the 
activities they have been doing.  

Parents and/or guardians are kept up to date with their child’s progress and development. The progress check 
and EYFS profile helps to provide parents and/or guardians with a well-rounded picture of their child’s 
knowledge, understanding and abilities. 

Each child is assigned a key person who helps to ensure that their learning and care is tailored to meet their 
needs. The key person supports parents and/or guardians in guiding their child’s development at home. The 
key person also helps families to engage with more specialist support, if appropriate. 

Transitions 
All Reception admissions are handled by the Local Authority. We recognise that starting school and moving 
from EYFS to KS1 has the potential to be a stressful time for both parents and children. To this end we have 
established a strong set of procedures for transitions to be smooth as possible. All new entrants to Reception 
and their parents/guardians meet the EYFS Leader or teacher in the summer term prior to the academic year 
in which they will start school. 

All children starting in our Nursery, and those who are new to the school in Reception, receive a home visit 
prior to their child starting school. This gives children the security of meeting with their teacher and teaching 
assistant in a safe, familiar environment and gives parents and guardians time to ask questions and share 
knowledge or any concerns they have about their child starting school. In addition to this, all the children in 
the EYFS have a play session arranged in September to meet the other staff and get familiar with their new 
surroundings. 

We have a staggered intake in our Early Years in order to ensure that children who need extra support are 
given time at each start date to settle in. Children in the EYFS undergo an initial settling in period. The length 
and timing of the settling in period is determined by the EYFS class teacher and EYFS Leader according to the 
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individual needs of a child. All children starting in the EYFS have an “All about me” booklet to complete during 
the summer break and parents and guardians are invited to attend a “New to EYFS” meeting with the class 
teacher. 

In the summer term, all our Reception children visit their new Year 1 teachers on three to four separate 
occasions. Reception teachers pass on their knowledge of each child’s development, progress and 
achievement towards the early learning goals to ensure that all teachers have a well -rounded picture of the 
children prior to starting the new school year. For those parents and guardians who have a child with SEND, 
we work together to develop a supportive transition plan as their child moves to Key Stage One 

Culture for Learning 
In the EYFS, we follow the Haberdasher’s Academies Trust South Culture for Learning Policy. 

Throughout the day, adults prioritise consistent modelling of positive behaviour, emotion coaching and the 
use of developmentally appropriate tools for self-regulation. Practitioners recognise that young children are 
still developing emotional regulation and impulse control; therefore, behaviour is supported through co-
regulation, clear routines, calm responses and supportive interactions that help children understand and 
manage their feelings and actions. 

The school emphasises the development of self-discipline, supported by adults through consistent routines, 
modelling and the use of language to help children make sense of social situations and resolve conflict. 
Children are encouraged to use words to express their feelings and negotiate solutions with support from 
adults.  

Staff work closely with parents and guardians to promote positive behaviour and emotional well-being. Where 
necessary, bespoke behaviour support strategies are implemented to meet the individual needs of children, 
in partnership with families and relevant professionals. Behaviour expectations and responses are 
developmentally appropriate and take account of children’s age, stage of development and individual needs. 

Inclusion and Equal Opportunities in the Early Years Foundation Stage 

In our schools we believe that ALL our children matter. We give our children every opportunity to achieve their 
best. We do this by considering our children’s range of life experiences when planning for their learning. In 
the EYFS we set realistic and challenging expectations and targets that meet the needs of our children, so that 
they have the opportunity to achieve the Early Learning Goals by the end of the stage. We achieve this by 
planning to meet the needs of boys and girls, children with special educational needs, children who are more 
able, children with disabilities, children from all social and cultural backgrounds, children of different ethnic 
groups and those from diverse linguistic backgrounds. 

We are committed to ensuring the safety and well-being of all children. Our schools actively encourages 
children to respect and value different cultures. Learning materials are available to allow children to explore 
different cultures. All EYFS classrooms have diverse book corners and celebrate diversity and equal 
opportunity through a range of termly enrichment opportunities and the delivery of a well- planned, inclusive 
curriculum. 

We support all children to feel valued and confident and have high self-esteem. Children will have equal access 
to all learning opportunities, regardless of their gender, race or religion. Many children benefit from short or 
long-term interventions to support their emotional/behavioural development, physical or cognitive 
difficulties. Additional support is provided for children with Special Educational Needs and Disabilities (SEND). 
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By adopting a personalised learning approach to learning, this ensures that all children’s needs are met. We 
meet the needs of all our children through: 

• planning opportunities that build upon and extend children’s knowledge, experience and interests, 
and develop their self-esteem and confidence; 

• using a wide range of teaching strategies based on the children’s learning needs;  
• providing a wide range of opportunities to motivate and support children and to help them learn 

effectively;  
• providing a safe and supportive learning environment in which the contribution of all children is 

valued;  
• using resources which reflect diversity and are free from discrimination and stereotyping; 
• planning challenging activities for children whose ability and understanding are in advance of their 

language and communication skills;  
• monitoring children’s progress and taking action to provide internal support and involve outside 

agencies if necessary. 
 

Where a child is deemed to have SEND or an emerging need, in the first instance, a meeting may be required 
with the SENCO together with the class teacher to discuss the needs of the child. Following that, an individual 
Support Plan (ISP) can be put in place to support their needs. Some children may require additional or different 
support for a short period of time; this is implemented following a discussion with parents and guardians. 

Safeguarding and welfare procedures 

In line with Section 3 of the EYFS Statutory Framework for Group and School-Based Providers (DfE, September 
2025), Haberdashers’ Academies Trust South schools ensure that robust safeguarding and welfare 
arrangements are in place to promote the safety, health and well-being of all children in the EYFS. 

We have a statutory duty to safeguard and promote the welfare of children. All staff working in the EYFS are 
aware of the systems within the school that support safeguarding and understand their responsibility to act 
on any concerns regarding a child’s welfare. Safeguarding procedures are clearly communicated and are 
consistently implemented to ensure children are kept safe at all times. 

The safeguarding of children is of utmost importance and all staff are trained in helping to ensure the children 
are safe, healthy and happy. Details on our safeguarding procedure and the Designated Safeguarding Leader 
in our school are circulated to all staff, to ensure that they know what to do in the event of becoming 
concerned about a child or adult in the setting. A member of the EYFS also undergoes Level 3 training as a 
Deputy Designated Safeguarding Lead. 

Any safeguarding issues that arise are dealt with immediately and procedures are updated where necessary. 
All members of the school staffing team are trained on our digital recording system – CPOMS. This allows any 
adult to report/log a concern, incident, conversation or action as and when needed. Our lead safeguarding 
team is immediately notified. At least one member of the EYFS team is trained as a paediatric first aider. 

The Trust’s Child Protection and Safeguarding Policy sets out how our schools fulfils their safeguarding 
responsibilities in line with Part 1 of the statutory DfE guidance Keeping Children Safe in Education (updated 
annually). All EYFS staff receive appropriate safeguarding and child protection training, including regular 
updates, and know the procedures to follow should they have concerns about a child. EYFS staffing follows 
Haberdasher’s safer recruitment policy in line with the 2025 EYFS update. The Trust also has clear procedures 
relating to the use of mobile phones and cameras, staff behaviour, whistleblowing and the management of 
allegations against staff, as outlined in the Trust’s safeguarding policy. 
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We recognise that some children in the EYFS require support with toileting, nappy changing and other personal 
care tasks. To ensure that such care is delivered safely, respectfully and in line with statutory safeguarding and 
welfare requirements, all staff follow the procedures outlined in the Trust’s Intimate Care Policy. This policy 
sets out clear expectations for maintaining children’s dignity, privacy and well-being during personal care 
routines and should be read in conjunction with this EYFS Policy. 

Health & Safety 

Haberdashers’ Academy Trust adheres to a strict Health & Safety Policy. Equipment is checked on a regular 
basis while strong emphasis is placed on good hygiene. 

We are a healthy school and participate in the free fruit and milk for under-fives scheme. For our Reception 
children, we provide the universal infant free school meals and the menu is regularly monitored by the Senior 
Leadership Team. We cater for those children who have special dietary requirements and have robust systems 
in place ensuring that all children receive the correct meal. 

Fresh water is readily available for all children and we encourage children to bring in water bottles with water 
only. 

We promote good oral health, as well as good health in general, in the early years by talking to children about: 

• The effects of eating too many sweet things; 
• Healthy and unhealthy foods; 
• The importance of brushing your teeth; 
• The importance of keeping clean and washing hands correctly. 

EYFS Supervision  

Providers must put appropriate arrangements in place for the supervision of staff who have contact with 
children and families. Effective supervision provides support, coaching and training for the practitioner and 
promotes the interests of children. Supervision should foster a culture of mutual support, teamwork and 
continuous improvement, which encourages the confidential discussion of sensitive issues.  

Supervision should provide opportunities for staff to:  

• discuss any issues – particularly concerning children’s development or wellbeing, including child 
protection concerns  

• identify solutions to address issues as they arise 
• receive coaching to improve their personal effectiveness 

 

Staff ratios  

For children aged three and over in independent schools (including in nursery classes in free schools and 
academies), where a person with Qualified Teacher Status, Early Years Professional Status, Early Years Teacher 
Status or another approved level qualification, an instructor, or another suitably qualified overseas trained 
teacher, is working directly with the children:  

• for classes where most children will reach the age of five or older within the school year, there must 
be at least one member of staff for every 30 children   
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• for all other classes there must be at least one member of staff for every 13 children  
• at least one other member of staff must hold an approved level 3 qualification  

 

For children aged three and over in independent schools (including in nursery classes in academies), where 
there is no person with Qualified Teacher Status, Early Years Professional Status, Early Years Teacher Status or 
another approved level 6 qualification, no instructor, and no suitably qualified overseas trained teacher, 
working directly with the children:  

• there must be at least one member of staff for every eight children  
• at least one member of staff must hold an approved level 3 qualification  
• at least half of all other staff must hold an approved level 2 qualification 

Reception classes in maintained schools and academies are subject to infant class size legislation. The School 
Admissions (Infant Class Size) Regulations 2012 limit the size of infant classes to 30 pupils per school teacher 
(subject to permitted exceptions) while an ordinary teaching session is conducted. ‘School teachers’ do not 
include teaching assistants, higher level teaching assistants or other support staff. Consequently, in an 
ordinary teaching session, a school must employ sufficient staff to enable it to teach its infant classes in groups 
of no more than 30 per school teacher. 

Policy review 

This policy will be reviewed and approved by Principals and Early Years Leaders every year. 

At every review, the policy will be shared with the local governing board. 

Related documents 

Statutory EYFS Policies: 
In line with Section 3 of the EYFS Statutory Framework for Group and School-based providers (DfE, 
September 2025), Haberdashers’ Academy Trust ensures that robust safeguarding and welfare 
arrangements are in place. The statutory policies and procedures that apply specifically to the Early Years 
Foundation Stage are outlined below. These policies apply to EYFS and meet the safeguarding and welfare 
requirements of the EYFS statutory framework. 

• Child Protection and Safeguarding  
• Intimate Care Policy 
• Health and Safety  
• Complaints  
• Culture for Learning  
• Equality Statement and EEDI  
• Pupil Premium Statement 
• SEND  
• Children with health needs who cannot attend school  
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Statutory policy or procedure for the EYFS Where can it be found? 

Safeguarding policy and procedures  See child protection and safeguarding policy 

Procedure for responding to illness See health and safety policy and medicines policy 

Administering medicines policy See medicines policy 

Emergency evacuation procedure See health and safety policy 

Procedure for checking the identity of visitors See child protection and safeguarding policy and 
visitors policy 

Procedures for a parent failing to collect a child 
and for missing children 

See child protection and safeguarding policy 

Procedure for dealing with concerns and 
complaints 

See complaints policy 

Use of mobile phones and cameras  See Data Protection Policy (no. 15) and Online Safety 
Policy  
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